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2+ quotes from Writing about Writing 1st or 2nd edition. I attached the pdf version of this writing.
	During this course, we have discussed workplace discourse communities. With these workplace discourse communities in mind, explain some of the communicative similarities/differences between these and academic discourse communities (in terms of communication). 
	What impact has this class had on you as a writer? Choose different readings/concepts discussed in class that have made you think differently about writing persuasively, What is the biggest lesson you will take with you concerning the social nature of language and argumentation as you move beyond ENG?
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Changing what you know v writing can change the way you write. If you change your
ideas about what writing is supposed to be, youâ€™re likely to do different things â€” better
things â€” with your writing. Many of the things we believe about reading and writing
arenâ€™t exactly right. We walk around with a lot of misconceptions about writing, reading, and the ways we interact with texts generally. Our lives as readers and writers
would make a lot more sense if we could see these misconceptions for what they are.
Writers construct texts by using words and images to develop ideas. Who we are
bleeds into our texts even if we strive to write â€œobjectivelyâ€� or â€œfactually.â€� Different
readers bring different experiences and understandings to texts and, as a result, they
construct various meanings from them. Many of the things we believe about writing
are constructs. Our thinking about plagiarism is a set of ideas weâ€™ve built up over time,
rather than the only way of thinking about correct ways of using source material. The
concept of error is not natural or inevitable â€” rather, itâ€™s a concept that was at some
point created by people with a particular set of values. Changing what you know
about writing can change the way you write. If you change your ideas about what
writing is supposed to be, youâ€™re likely to do different things â€” better things â€” with
your writing. Many of the things we believe about reading and writing arenâ€™t exactly
right. We walk around with a lot of misconceptions about writing, reading, and the
ways we interact with texts generally. Our lives as readers and writers would make a
lot more sense if we could see these misconceptions for what they are. Writers construct words and images to develop ideas. Who we are bleeds into our texts even if we
strive to write â€œobjectivelyâ€� or â€œfactually.â€� Different readers bring different experiences
and understandings to texts and, as a result, they construct various meanings from
them. Many of the things we believe about writing are constructs. Our thinking about
plagiarism is a set of ideas weâ€™ve built up over time, rather than the only way of thinking about correct ways of using source material. The concept of error is not natural or
inevitable â€” rather, itâ€™s a concept that was at some point created by people with a
particular set of values. Changing what you know about writing can change the way
you write. If you change your ideas about what writing is supposed to be, youâ€™re likely
to do different things â€” better things â€” with your writing. Many of the things we believe
about reading and writing arenâ€™t exactly right. We walk around with a lot of misconceptions about writing, reading, and the ways we interact with texts generally. Our
lives as readers and writers would make a lot more sense if we could see these misconceptions for what they are. Writers construct texts by using words and images to develop ideas. Who we are bleeds into our texts even if we strive to write â€œobjectivelyâ€� or
â€œfactually.â€� Different readers bring different experiences and understandings to texts
and, as a result, they construct various meanings from them. Many of the things we
believe about writing are constructs. Our thinking about plagiarism is a set of ideas
weâ€™ve built up over time, rather than the only way of thinking about correct ways of
using source material. The concept of error is not natural or inevitable â€” rather, itâ€™s a
concept that was at some point created by people with a particular set of values.
Changing what you know about writing can change the way you write. If you change
your ideas about what writing is supposed to be, youâ€™re likely to do different things â€”
better things â€” with your writing. Many of the things we believe about reading and
writing arenâ€™t exactly right. We walk around with a lot of misconceptions about writing,
reading, and the ways we interact with texts generally. Our lives as readers and writers
would make a lot more sense if we could see these misconceptions for what they are.
Writers construct texts by using words and images to develop ideas. Who we are
bleeds into our texts even if we strive to write â€œobjectivelyâ€� or â€œfactually.â€� Different
readers bring different experiences and understandings to texts and, as a result, they
construct various meanings from them. Many of the things we believe about writing
are constructs. Our thinking about plagiarism is a set of ideas weâ€™ve built up over time,
rather than the only way of thinking about correct ways of using source material. The
concept of error is not natural or inevitable â€” rather, itâ€™s a concept that was at some
point created by people with a particular set of values. Changing what you know
about writing can change the way you write. If you change your ideas about what
writing is supposed to be, youâ€™re likely to do different things â€” better things â€” with
your writing. Many of the things we believe about reading and writing arenâ€™t exactly
right. We walk around with a lot of misconceptions about writing, reading, and the
ways we interact with texts generally. Our lives as readers and writers would make a lot
more sense if we could see these misconceptions for what they are. Writers construct
texts by using words and images to develop ideas. Who we are bleeds into our texts
even if we strive to write â€œobjectivelyâ€� or â€œfactually.â€� Different readers bring different
experiences and understandings to texts and, as a result, they construct various
meanings from them. Many of the things we believe about writing are constructs. Our
thinking about plagiarism is a set of ideas weâ€™ve built up over time, rather than the only
way of thinking about correct ways of using source material. The concept of error is
not natural or inevitable rather, itâ€™s a concept that was at some point created by people with a particular set of values. Changing what you know about writing can change
the way you write. If you change your ideas about what writing is supposed to be,
with
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â€œobjectivelyâ€� or â€œfactually.â€� Different readers bring different experiences and understandings to texts and, as a result, they construct various meanings from them. Many
of the things we believe about writing are constructs. Our thinking about plagiarism is
a set of ideas weâ€™ve built up over time, rather than the only way of thinking about correct ways of using source material. The concept of error is not natural or inevitable
rather, itâ€™s a concept that was at some point created by people with a particular set
of values. Changing what you know about writing can change the way you write. If you
change your ideas about what writing is supposed to be, youâ€™re likely to do different things
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Preface for Instructors
Writing about Writing is part of a movement that has been growing steadily for years.
As composition instructors, we have always focused on teaching students how writing
works and on helping them develop ways of thinking that would enable them to succeed as writers in college. We found ourselves increasingly frustrated, however, teaching
traditional composition courses based on topics that had nothing to do with writing. It
made far more sense to us to have students really engage with writing in the writing
course; the best way to do this, we decided, was to adopt a â€œwriting about writingâ€�
approach, introducing students directly to what writing researchers have learned about
writing and challenging them to respond by writing and doing research of their own.
After years of experimenting with readings and assignments, and watching our colleagues do the same, we eventually developed Writing about Writing, a textbook for
ï¬�rst-year composition students that presents the subjects of composition, discourse, and
literacy as its content. Hereâ€™s why we think Writing about Writing is a smart choice for
composition courses:
Writing about Writing engages students in a relevant subject. One of the major
goals of the writing course, as we see it, is to move studentsâ€™ ideas about language
and writing from the realm of the automatic and unconscious to the forefront of their
thinking. In conventional composition courses, students are too often asked to write
about either an arbitrary topic unrelated to writing or, conversely, about anything at all.
In our experience, when students are asked to read and interact with academic scholarly
conversations about writing and test their opinions through their own research, they
become more engaged with the goals of the writing course andâ€”most importantâ€”they
learn more about writing.
Writing about Writing engages studentsâ€™ own areas of expertise. By the time
they reach college, students are expert language users with multiple literacies: they are
experienced student writers, and theyâ€™re engaged in many other discourses as wellâ€”
blogging, texting, instant messaging, posting to social networking sites like Facebook
and YouTube, and otherwise using language and writing on a daily basis. Writing about
Writing asks students to work from their own experience to consider how writing works,
who they are as writers, and how they use (and donâ€™t use) writing. Students might wonder, for example, why they did so poorly on the SAT writing section or why some groups
of people use writing that is so specialized it seems intended to leave others out. This
book encourages students to discover how othersâ€”including Sondra Perl, Mike Rose,
James Paul Gee, their instructors, and their classmatesâ€”have answered these questions
and then to ï¬�nd out more by doing meaningful research of their own.
Writing about Writing helps students transfer what they learn. Teachers often
assume that students can automatically and easily â€œapplyâ€� what they learn in a writing course to all their other writingâ€”or at the very least, to other college writing. This
v
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PREFACE FOR INSTRUCTORS
assumption sees writing and reading as â€œbasicâ€� universal skills that work the same
regardless of situation. Yet research on transfer of learning suggests that there is nothing automatic about it: David Perkins and Gavriel Salomon found that in order to transfer knowledge, students need to explicitly create general principles based on their own
experience and learning; be self-reï¬‚ective, so that they keep track of what they are thinking and learning as they do it; and be mindful, that is, alert to their surroundings and
to what they are doing rather than just doing things automatically and unconsciously. A
writing course that takes language, writing, reading, and literacy as its subjects can help
students achieve these goals by teaching them to articulate general principles such as
â€œCarefully consider what your audience needs and wants this document to do.â€� In addition, it teaches them to reï¬‚ect on their own reading, writing, and research processes.
Writing about Writing has been extensively class testedâ€”and it works. The principles of this writing-about-writing approach have been well tested and supported by the
experience of writing instructors and thousands of students across the country. The ï¬�rst
edition of Writing about Writing was formally class tested in a pilot at the University of
Central Florida, an experiment that yielded impressive outcomes in comparative portfolio assessment with more traditional composition courses. Assessment results suggest,
among other things, that the writing-about-writing approach had a statistically signiï¬�cant
impact on higher-order thinking skillsâ€”rhetorical analysis, critical thinking about ideas,
and using and integrating the ideas of others. The writing-about-writing approach also
had a signiï¬�cant impact on how students and teachers engaged in writing as a process.
The ï¬�rst edition of Writing about Writing was used in a variety of composition programs
across the country. Based on positive feedback from those users, we have even greater
conï¬�dence that this approach is successful.
Features of Writing about Writing, Second Edition
Topics That Matter to Writers
Writing about Writing is organized around concepts and principles from Writing Studies
with which we think students should become familiar: how texts in generalâ€”and ideas
about writing in particularâ€”are constructed; what writing processes are and how they
work; what â€œliteracyâ€� means and how people become literate (or multiliterate); how
communities use and are shaped by discourse; and how writers can gain authority when
writing in college. These issues are framed in the text as questions, each of which forms
the basis of one chapter. Many of these are issues that were covered in the ï¬�rst edition,
but some are new. All have been re-ordered to create a carefully sequenced and scaffolded learning experience for students:
â€¢ Chapter 1: Literacies: Where Do Your Ideas About Reading and Writing Come From?
â€¢ Chapter 2: Individual in Community: How Do Texts Mediate Activities?
â€¢ Chapter 3: Rhetoric: How Is Meaning Constructed in Context?
â€¢ Chapter 4: Processes: How Are Texts Composed?
â€¢ Chapter 5: Multi-Modal Composition: What Counts as Writing?
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By asking students to ï¬�nd their own answers to these questions, we encourage them
to reï¬‚ect on past literacy experiences and to be mindful of present ones, making them
directly responsible, in the end, for their own learning.
Framed Around Threshold Concepts about Writing
The chapter concepts have been re-thought and re-ordered around what we think are some
central â€œthreshold conceptsâ€� related to writing. Threshold concepts are concepts that learners must become acquainted with in order to progress in that area of studyâ€”they are gateways to learning. Naming and using threshold concepts is an approach that has been used
in the United Kingdom and now increasingly in the U.S. to improve teaching and learning in
various disciplines and programs. Because they are central to work in a particular ï¬�eld but are
often assumed and unstated, threshold concepts when explicitly identiï¬�ed can better help
students come to understand ideas that are central to that ï¬�eld or phenomenon.
Researchers Ray Land and Jan Meyer have argued that threshold concepts are often
troublesome, and can conï¬‚ict with common knowledge about a phenomenon. We think
that this is particularly true when it comes to writing. Much of what we have learned
as a ï¬�eld about writing conï¬‚icts with commonly held assumptions about writing. For
example, many people believe that â€œgood writersâ€� are people for whom writing is easy,
while research about writing suggests that â€œgood writersâ€� are people who persist, revise,
and are willing to learn from their failures.
Threshold concepts are now the organizing theme for the second edition, and weâ€™ve arranged
them in a sequence that we believe assists understanding of each subsequent concept.
â€¢ Chapter 1, â€œLiteracies: Where Do Your Ideas about Reading and Writing Come From?â€� engages the threshold concept that writing performance is
informed by prior literacy experiences, or in simpler terms, that our reading and
writing past will shape our reading and writing present.
â€¢ Chapter 2, â€œIndividual in Community: How Do Texts Mediate Activities?â€�
engages the threshold concept that writing mediates activity. In other words, that
writing gets things done, makes things happen.
â€¢ Chapter 3, â€œRhetoric: How Is Meaning Constructed in Context?â€� introduces
students to some underlying rhetorical concepts; for example, that good writing is
dependent on the situation, readers, and uses itâ€™s being created for.
â€¢ Chapter 4, â€œProcesses: How Are Texts Composed?â€� asks students to engage
several threshold concepts about writing: that writing is knowledge-making, that
making knowledge requires ongoing and repeating processes, and that writing is
not perfectible.
â€¢ Chapter 5, â€œMultimodal Composition: What Counts as Writing?â€� emphasizes the threshold concept that writing is by nature a technology. Writing
involves tools, and writing is not â€œnaturalâ€� (in a biological sense).
Challenging but Engaging Readings
Because our intention in putting this book together was to invite students directly into
scholarly conversations about writing, most readings in the book are articles by rhetoric
01_WAR_3694_FM_i_xxiv.indd vii
27/11/13 5:51 PM
viii
PREFACE FOR INSTRUCTORS
and composition scholars. In deciding which articles to include, we looked for work that
was readable by undergraduates, relevant to student experience, effective in modeling
how to research and write about writing, and useful for helping students frame and analyze writing-related issues. We drew not only on our own experience with students but
also on feedback from a growing nationwide network of faculty using writing-aboutwriting approaches to composition and on the feedback of teachers who used the ï¬�rst
edition of the book. The articles that made the ï¬�nal cut expose students to some of the
longest-standing questions and some of the most interesting work in our ï¬�eld, encouraging them to wrestle with concepts weâ€™re all trying to ï¬�gure out. For this second edition, eighteen readings by professional scholars are new to the print book. They range
from Kevin Roozenâ€™s account of a studentâ€™s developing literacy practices, to an overview
of rhetoric by William Covino and David Jollife, to Charles Bazermanâ€™s analysis of speech
acts, genres, and activity systems.
Of course, we donâ€™t expect ï¬�rst-year students to read these texts like graduate students wouldâ€”that is, with a central focus on the content of the readings, for the purposes of critiquing them and extending their ideas. Instead, we intend for them to be
used as springboards to exploration of studentsâ€™ own writing and reading experiences.
The readingsâ€”and thus this bookâ€”are not the center of the course; instead, they help
students develop language and ideas for thinking through the threshold concepts identiï¬�ed above, and begin exploring them by considering their own experiences with writing,
discourse, and literacy, and their (and the ï¬�eldâ€™s) open questions.
While most readings are scholarly, we include a number of other sorts of texts throughout this edition. There are non-academic pieces by ï¬�ction writers (including Sherman Alexie
and Junot Diaz), short pieces by academic writers (including Dorothy Winsor and Donald
Murray), and research reports by the Pew Research Center and Writing in Digital Environments Research Group. These readings, combined with the others in the book, help
students approach the threshold concepts about writing from a variety of perspectives.
Online e-Pages with Additional Readings
This edition of Writing about Writing includes Bedford Integrated Media, more than a
dozen readings presented online as e-Pages, four of which are new to this edition, at
bedfordstmartins.com/writingaboutwriting. The e-Pages include the same apparatus that accompanies the print selections, and the e-Pages platform allows for note taking
and highlighting to enhance the learning experience, making it possible to work alternatively with readings in the print book and those online. Students receive access to e-Pages
automatically with the purchase of a new print book or Bedford e-Book. Students who buy
a used book or rent a book can purchase access to online materials at bedfordstmartins
.com/writingaboutwriting. Instructors receive access automatically with an evaluation
or desk copy. Visit bedfordstmartins.com/writingaboutwriting and register as an instructor. For technical support, visit macmillanhighered.com/techsupport.
Real Student Writing
The second edition of Writing about Writing also includes a greater number of student
voices than the previous edition, with ten pieces of student writing, nine of which are
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new. For the ï¬�rst time, weâ€™ve drawn work from Young Scholars in Writing, the national
peer-reviewed journal of undergraduate research in writing studies and rhetoric, and
from Stylus, the University of Central Florida Writing Programâ€™s peer-reviewed ï¬�rst-year
student publication. Given their nature as reprinted scholarly articles, we have treated the
student essays much the same as we have treated the professional essays: they are framed
and introduced and accompanied by questions and activities. We want the students who
use this book to see other students as participants in the ongoing conversations about
writing; we hope this will enable them to see themselves as potential contributors to
these conversations.
Scaffolded Support for Learning
The material presented in this book is challenging. Weâ€™ve found that students need guidance in order to engage with it constructively, and many instructors appreciate support
in teaching it. Therefore, weâ€™ve scaffolded the material in ways that help make individual
readings more accessible to students and that help them build toward mastery of often
complex rhetorical concepts.
â€¢ The book begins with an expanded introduction for students that explains what
the book does and why, provides extended explanation about the concepts of the
book (including the idea that meaning is constructed), and explains why and how
the book is organized around threshold concepts. The introduction also provides
some reading strategies and an overview of John Swalesâ€™ CARS model of research
introductions, to help students understand how to read some of the research
articles in the chapter. There you will also ï¬�nd a new reading by Richard Straub
that helps prepare students for responding to each otherâ€™s writing. Finally, the
introduction includes a reading by Stuart Greene that asks students to think about
this class and book as inquiry.
â€¢ Each chapter begins with a chapter introduction that summarizes its content and
goals and overviews each reading and its central ideas. In some cases, as with
Chapter 3, â€œRhetoric: How Is Meaning Constructed in Context?,â€� these introductions are notably robust discussions of background knowledge and principles, in
order to help students better approach the threshold concepts the chapter includes.
â€¢ Each reading begins with a Framing the Reading section offering background on
the author and the text and Getting Ready to Read suggestions for activities to do
before reading and questions to ask during reading.
â€¢ Each reading is followed by two sets of questions: Questions for Discussion
and Journaling, which can be used in class or for homework, and Applying and
Exploring Ideas, which recommends medium-scale reading-related writing activities (both individual and group). These questions and activities are designed to
make teachersâ€™ jobs easier by providing a variety of prompts that have been class
tested by others.
â€¢ Each chapter ends with â€œmajorâ€� assignment options. Building on one or more of
the readings from the chapter, assignments are designed to help students achieve
the goals outlined in the chapter introduction. Though these assignments hardly
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scratch the surface of whatâ€™s possible, these have proven to be favorites with us,
our students, and other teachers.
â€¢ The book includes a glossary of technical terms in composition that students will
encounter in their readings. Terms in the glossary, such as rhetorical situation
and discourse, are noted in the reading via bold print.
A note on citation styles. While student writings reï¬‚ect current MLA or APA style
guides in citation and documentation, other material in the book, all previously published, remains written in the citation styles used by the journals and books in which they
were originally published, current at those times. This means you should expect to see a
great deal of variation from current MLA, APA, or CMS style guidelinesâ€”a decision that
we hope will provide many instructors with an excellent starting point for conversation
about how citation actually works in the â€œreal worldâ€� of academic publication over time.
The Instructorâ€™s Edition of Writing about Writing
Some teachers wonâ€™t need any supplements at all, including the discussion questions
and major assignment options. But we have designed the book to be as accessible as
possible to composition instructors with a wide range of experience, including new graduate students and very busy adjuncts. Toward that end, we provide instructorâ€™s resource
material written by Deborah Weaver and Lindee Owens, two long-time teacher-trainers
at the University of Central Florida, who themselves piloted an early version of this book
and taught the material in it to a number of other composition teachers there. This
material, bound together with the student text in a special Instructorâ€™s Edition, includes
the following:
â€¢ sample course calendars
â€¢ lists of key vocabulary for each chapter
â€¢ key student outcomes for each chapter
â€¢ a list of readings that can help teach key student outcomes
â€¢ summaries and take-home points for each reading, and
â€¢ supplemental activities that help teach to each outcome.
The manual is also available for download on the instructorâ€™s resources tab at
bedfordstmartins.com/writingaboutwriting.
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Bedford/St. Martinâ€™s offers resources and format choices that help you and your students
get even more out of the book and your course. To learn more about or order any of the
following products, contact your Bedford/St. Martinâ€™s sales representative, e-mail sales
support (sales_support@bfwpub.com), or visit the Web site at bedfordstmartins.com
/writingaboutwriting/catalog.
Let Students Choose Their Format
Bedford/St. Martinâ€™s offers a range of affordable formats, including the portable, downloadable Bedford e-Book to Go for Writing about Writing for about half the price of the print
book. To order access cards for the Bedford e-Book to Go format, use ISBN 978-1-45767070-1. For details, visit bedfordstmartins.com/writingaboutwriting/formats.
Choose the Flexible Bedford e-Portfolio
Students can collect, select, and reï¬‚ect on their coursework and personalize and share
their e-Portfolio for any audience. Instructors can provide as much or as little structure
as they see ï¬�t. Rubrics and learning outcomes can be aligned to student work, so
instructors and programs can gather reliable and useful assessment data. Every Bedford e-Portfolio comes pre-loaded with Portfolio Keeping and Portfolio Teaching, by
Nedra Reynolds and Elizabeth Davis. Bedford e-Portfolio can be purchased separately
or packaged with the book at a signiï¬�cant discount. An activation code is required.
To order Bedford e-Portfolio with the print book, use ISBN 978-1-4576-7873-8. Visit
bedfordstmartins.com/eportfolio.
Watch Peer Review Work
Eli Review lets instructors scaffold their assignments in a clearer, more effective way for
studentsâ€”making peer review more visible and teachable. Eli Review can be purchased
separately or packaged with the book at a signiï¬�cant discount. An activation code is
required. To order Eli Review with the print book, use ISBN 978-1-4576-7874-5. Visit
bedfordstmartins.com/eli.
Select Value Packages
Add value to your course by packaging one of the following resources with Writing about Writing at a signiï¬�cant discount. To learn more about package options,
contact your Bedford/St. Martinâ€™s sales representative or visit bedfordstmartins.com
/writingaboutwriting/catalog.
â€¢ EasyWriter, Fifth Edition, by Andrea Lunsford, distills Andrea Lunsfordâ€™s
teaching and research into the essentials that todayâ€™s writers need to make good
choices in any rhetorical situation. To order EasyWriter packaged with Writing
about Writing use ISBN 978-1-4576-8372-5.
â€¢ A Pocket Style Manual, Sixth Edition, by Diana Hacker and Nancy
Sommers, a straightforward, inexpensive quick reference, with content ï¬‚exible
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enough to suit the needs of writers in the humanities, social sciences, sciences,
health professions, business, ï¬�ne arts, education, and beyond. To order A Pocket
Style Manual with Writing about Writing, use ISBN 978-1-4576-8371-8.
â€¢ LearningCurve for Readers and Writers, Bedford/St. Martinâ€™s adaptive quizzing
program, quickly learns what students already know and helps them practice
what they donâ€™t yet understand. Game-like quizzing motivates students to engage with their course, and reporting tools help teachers discern their studentsâ€™
needs. An activation code is required. To order LearningCurve for Readers and
Writers packaged with the print book, use 978-1-4576-7878-3. For details, visit
bedfordstmartins.com/englishlearningcurve.
â€¢ Portfolio Keeping, Third Edition, by Nedra Reynolds and Elizabeth Davis,
provides all the information students need to use the portfolio method successfully in a writing course. Portfolio Teaching, a companion guide for instructors,
provides the practical information instructors and writing program administrators
need to use the portfolio method successfully in a writing course. To order Portfolio Keeping packaged with the print book, use ISBN 978-1-4576-7876-9.
Try Re:Writing 2 for Fun
Whatâ€™s the fun of teaching writing if you canâ€™t try something new? The best collection of
free writing resources on the Web, Re:Writing 2 gives you and your students even more
ways to think, watch, practice, and learn about writing concepts. Listen to Nancy Sommers on using a teacherâ€™s comments to revise. Try a logic puzzle. Consult our resources
for writing centers. All free for the fun of trying it. Visit bedfordstmartins.com/rewriting.
Instructor Resources
You have a lot to do in your course. Bedford/St. Martinâ€™s wants to make it easy
for you to ï¬�nd the support you needâ€”and to get it quickly.
â€¢ Teaching Central (bedfordstmartins.com/teachingcentral) offers the entire list of
Bedford/St. Martinâ€™s print and online professional resources in one place. Youâ€™ll ï¬�nd
landmark reference works, sourcebooks on pedagogical issues, award-winning collections, and practical advice for the classroomâ€”all free for instructors.
â€¢ Bits (bedfordbits.com) collects creative ideas for teaching a range of composition
topics in an easily searchable blog format. A community of teachersâ€”leading
scholars, authors, and editors, including Elizabeth Wardle and Doug Downsâ€”discuss revision, research, grammar and style, technology, peer review, and much
more.
â€¢ Bedford Coursepacks (bedfordstmartins.com/coursepacks) allow you to easily
download digital materials from Bedford/St. Martinâ€™s for your course for the
most common course management systemsâ€” Blackboard, Angel, Desire2Learn,
Canvas, Moodle, or Sakai.
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i ntro d u cti on
Introduction to the
Conversation
Have
you ever wondered why every teacher seems to have a different set of rules
for writing? Or why writing seems to be more difï¬�cult for some people than for others?
Or why some people use big words when they donâ€™t have to? This book invites you to
explore questions like these by reading research about writing, comparing your own
writing experiences to those of others, and ï¬�nding your own answers by conducting
research of your own.
This book does not tell you how to write. It does not contain step-by-step advice about
how to draft your paper or how to conduct research. Instead, it introduces you to research
about writing conducted in the ï¬�eld of writing studies,1 much as your textbooks in biology or psychology introduce you to the research of those ï¬�elds. Writing studies researchers study how writing works, how people write, and how best to teach writing. From this
book, then, youâ€™ll learn about the subjectâ€”writingâ€”just as you would learn about biology
from a biology textbook or about psychology from a psychology textbook. Writing about
Writing asks you to think about writing as something we know about, not just something
we do. It offers you these kinds of learning:
â€¢ Deeper understanding of whatâ€™s going on with your own writing and how writing
works
â€¢ Knowledge about writing that you can take with you to help you navigate other
writing situations
â€¢ Experience engaging with scholarly articles and other research
â€¢ The ability to conduct inquiry-driven research on unanswered questions
Why Study Writing?
You might wonder why it could be helpful to learn about writing rather than simply be told
how to write. What good will this do you as a writer?
We think the answer to this question is that changing what you know about writing
can change the way you write. Much of the research in this book questions everyday
1
Boldface terms are further deï¬�ned in the glossary (p. 791).
1
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assumptions about writingâ€”like the idea that you canâ€™t use your own voice in writing for
school, or that writing is just easy for some people and hard for others, or that literacy is
only about how well you can read. If you change your ideas about what writing is supposed
to be, youâ€™re likely to do things differentlyâ€”more effectivelyâ€”when you write.
There are additional advantages to studying writing in a writing course:
â€¢ Writing is relevant to all of us. Most of us do it every day, and all of us live in a world
in which writing, reading, and other related uses of language are primary means of
communication.
â€¢ What you learn about writing now will be directly useful to you long after the class
ends. In college, at work, and in everyday life, writing well can have a measurable
impact on your current and future success.
â€¢ You already have a great deal of experience with writing and reading, so you are
a more knowledgeable investigator of these subjects than you might be of a lot of
others.
â€¢ Doing research on writing will give you the opportunity to contribute new knowledge about your subject, not simply gather and repeat what lots of other people
have already said.
Two Stories about Writing
You might be thinking that weâ€™re making writing harder than it has to be: Canâ€™t people just
tell you how to write for any new situation or task? Even if studying about writing can help
you write differently and better, wouldnâ€™t it be more direct to simply tell you the rules and
let you practice and memorize them?
That would work if the traditional story about writing that most of us learn in school
were accurate. In that traditional story, â€œwritingâ€� is a basic grammatical skill of transcribing speech to print, a skill that can â€œtransferâ€� (be used again) unaltered from the situation
in which you learn it (high school and college English classes, usually) to any other writing
situation. Because, that story goes, the rules of English donâ€™t change. English is English,
whether youâ€™re in a chemistry class or the boardroom of a bank. And, according to that
story, what makes good writing is following all the rules and avoiding errors: Just donâ€™t do
anything wrong and your writing will be okay. According to this view of writing, people
who are good at writing are people who break the fewest rules and write with the greatest ease; writing is hard because following the rules is hard, so if you can learn the rules,
you can write more easily and thus be a good writer. Thatâ€™s the story that the majority of
high school graduates seem to have learned. Itâ€™s likely that no one stood in front of you
and told you this story directly; but instead, it is a story that you learned by what people
around you did and modeled. For example, when teachers read your papers and ignored
your ideas but corrected your grammatical mistakes, they were telling you this story: Writing is nothing but error-avoidance. When you took standardized tests (like the SAT) and
were given a prompt you had never seen before and told to write about it in 30 minutes,
and then a stranger read it and ignored your ideas and facts and instead rated you on correctness and organization, they were telling you this story: Writing is not about content;
it is about correctness. If you think about the views of writing that you see on the news
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(â€œKids today canâ€™t write! Texting is ruining their spelling!â€�) or what you saw teachers and
test-makers model, you will likely start to recognize how widespread this particular story
of writing is.
But thereâ€™s more than one story about writing. Youâ€™ll ï¬�nd the college writing instructor
who assigned this book probably believes a very different story, one based not on teachersâ€™
rulebooks but rather on observation of successful writers and how writing, reading, language, and texts actually workâ€”how people actually experience them. In this other story,
â€œwritingâ€� is much fuller and richer. Writing is not just how you say something (form) but
also what you say (content), how you come up with your ideas (invention), how you go
through the act of thinking and writing (process), and whether what youâ€™ve said and how
youâ€™ve said it successfully meets the current situation (rhetoric). In this story, avoiding errors
that get in the way of the readersâ€™ understanding is only one small part of writing. Writing
is about communicating in ways that work, that do something in the world. In this view,
writing is much more than grammar, and itâ€™s also much more than the ï¬�nal text you create;
writing is the whole process of creating that text. In this story, there is not one universal set
of rules for writing correctly, but rather many sets of habits adopted by groups of people
using particular texts to accomplish particular ends or activities. For example, the habits and
conventions of engineersâ€™ writing are vastly different than the habits and conventions of
lawyersâ€™ writing or your writing for your history class. That means there is no easily transferable set of rules from one writing situation to another. What transfers is not how to write,
but what to ask about writing.
This second, alternative story about writing is one we think you have also been exposed
to, but maybe not in school. When you text your friends, for example, you already know
that what you say and how you say it matter, and that the text will be successful if your
friend reads it and understands it and responds somehow. If your friend ignores it or ï¬�nds
it insulting or canâ€™t quite decipher the new shorthand you devised, then itâ€™s not â€œgood
writing.â€� You also know that when you go to your English class, or write a letter to your
mother, you canâ€™t write the same way you do when you are texting your friends. You
know these things even if no one has ever told them to you directly. How you know them
even if no one ever taught you is an interesting question that weâ€™ll take up in Chapter 2
of this book.
This second story about writingâ€”the one that writing scholars believeâ€”is why we think
it would not be very helpful to write a book that tries to teach you â€œhow to write.â€� After
all, in a â€œhow to writeâ€� book you would have to respond to every piece of advice by asking, â€œHow to write what, for whom, in order to be used in what way?â€� This book doesnâ€™t
give you easy, quick, or limited advice about how to write, but instead shows you ways of
thinking about how writing works, and how to make informed and effective choices for
yourself in each new writing situation.
As a writer you have likely been experiencing the two competing stories about, or
â€œconceptions of,â€� writing throughout much of your life. This might have led to confusing and frustrating experiences with writing. Teachers might have said they want to hear
your personal voice and heartfelt opinion on something and then respond only to spelling
and comma splices in your papers. School might have turned into a place where writing is
simply an opportunity for you to be told that youâ€™ve made mistakes. But at the same time,
you might have a rich writing life through texting and Facebooking, writing fanï¬�ction,
writing on gaming chatboards, writing songs or poetry. In those worlds, writing is used to
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communicate, to share ideas, to get things done. These competing experiences with writing are enacting different conceptions of what writing is, and those conceptions of writing
lead you to do different things. If you think that writing is avoiding error, it is unlikely you
will spend much time developing ideas. If you think that a reader is going to respond and
react to your ideas, you are quite likely to spend a lot of time developing them and thinking
about your readerâ€™s possible reactions.
Part of the purpose of this book is to give you the language and the ideas to ï¬�gure out
what conceptions of writing you are experiencing and which ones might be most accurate,
and what to do about it. This idea of â€œconceptionsâ€� is one worth talking about in a little
more depth.
Conceptions and Misconceptions about Writing
A conception is a belief, an idea about something. (Itâ€™s the same root as the word concept.) Many of the readings in this book suggest that some of our cultural beliefs about
reading and writing arenâ€™t exactly right, and our lives as readers and writers would make a
lot more sense if we could see these beliefs as misconceptionsâ€”that is, as ideas and stories
about writing that donâ€™t really hold up to interrogation and research.
In this book, youâ€™ll ï¬�nd readings that challenge many common but, research suggests,
incorrect conceptions about writing and reading. It is likely that many of these are misconceptions that you learned in previous schooling or picked up from testing experiences or
watching the news. Some misconceptions youâ€™ll see these readings refute include:
â€¢ The rules of writing (including grammar) are universal and do not change based
on the situation; there is one single set of correct rules for all writing at all times.
(See Wardle and McCarthy, both in Chapter 2; Rose in Chapter 4; and Dawkins in
the e-Pages.) A more accurate conception is that rules of writing depend on the
situationâ€”audience (potential readers), purpose (what you are trying to accomplish), exigence (what caused you to write in the ï¬�rst place), and context (the
situation in which the writing is taking place).
â€¢ Writing can convey facts without â€œspinâ€� and thus transmit information without
changing it. (See Kantz as well as Haas and Flower, both in Chapter 3.) A more accurate conception is that there is no way to directly transmit information; when we
write something, we bring our own ideas, experiences, and biases to it, and when
you read something, you do the same. Thus, writers and readers construct meaning together.
â€¢ Texts inherently â€œmeanâ€� something all on their own, regardless of whoâ€™s reading them. (See Haas and Flower in Chapter 3, and Penrose and Geisler as well as
Sosnoski, both in the e-Pages.) A more accurate conception, again, is that readers
make meaning when they read a text; when two different people read the same
text, they often understand it in completely different ways.
â€¢ You can write without putting yourself in the textâ€”that is, you can write objectively
or â€œimpersonally.â€� (See Greene in this Introduction and Murray, Villanueva, and
Strasser, each in Chapter 1.) A more accurate conception is that writers can never
fully take themselves out of what they are writing; their previous experiences and
ideas affect what they write and how they write it, in ways small and large.
02_WAR_3694_int_001_039.indd 4
27/11/13 5:52 PM
Introduction to the Conversation
5
â€¢ It is easy to distinguish which ideas are a writerâ€™s â€œownâ€� and which they â€œborrowedâ€� from others, and failing to make this distinction is plain and simple
plagiarism. (See Porter and Martin, both in Chapter 3, and Kohl in Chapter 5.) A
more accurate conception is that all writers borrow language and ideas, directly
or indirectly, for everything they write, and that there is no way to avoid doing so.
Completely citing everything we have borrowed would not be possible.
â€¢ Writing is mostly about getting the grammar right, so what makes writing good is
largely just simple and basic rules of English syntax. (See Swales in Chapter 2, GrantDavie in Chapter 3, Winsor in Chapter 4, and Gee in the e-Pages.) A more accurate
conception is that writing is about making meaning, sharing ideas, getting things
done. â€œRulesâ€� are actually conventions, agreements between groups of readers
and writers that can differ by situation, and getting them right or wrong has different consequences in each situation.
Readings in this book are intended to challenge your everyday ideas about writing; they
suggest that writing is much more complicated (and interesting) when we actually pay
close attention to how texts work and what readers and writers are doing when they
engage them. These readings also suggest that, as a writer and a reader, you usually have a
great deal more power, and are less controlled by universal, mysterious rules, than you may
have been taught. You can construct different ideas about writing, and construct meaning for yourself in ways that can empower you as a writer. And you can choose to operate
using different constructions (conceptions) of writing.
Letâ€™s consider this word, construct, a little further.
Constructs
Writers construct texts by using words and images to develop ideas, and readers construct
a variety of meanings for a text by bringing their personal experiences and understandings
to a text. In this usage, construct is a verb. It suggests actions that writers and readers take.
But construct is not only a verb (conSTRUCT); it is also a noun (CONstruct). Constructs
(noun) are mental frameworks that people build in order to make sense of the world
around them.
Do you remember the movie The Matrix? In that movie, people did not realize they were
living in a constructed fantasy. One of the key features of an effective construct is that it
seems â€œnaturalâ€� or inevitable, rather than made up. The world people saw in The Matrix
was a construct (the characters even called it that!), but they could not see their world as
constructed until they took a red pill that enabled them to see things differently.
Many of the things we believe about writing are constructs, tooâ€”and we hope that this
book can function as a sort of â€œred pillâ€� to help you see writing constructs as constructs
rather than believing that they are inevitably true or real.
The ideas in the previous bulleted list are all examples of constructs of writing. For example, most students in the United States are taught that reusing any part of any text in their
own texts is plagiarism unless they carefully cite and document the original sources, and
theyâ€™re taught that their writing isnâ€™t â€œtheirsâ€� if anyone else works on or helps them on it.
Yet in most U.S. workplaces, texts are routinely reused and copied from earlier publications
with little or no acknowledgement, and collaborative writing in which individual writersâ€™
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contributions arenâ€™t clearly acknowledged (ghost-writing) is routine. Our cultural construct
of â€œplagiarismâ€� seems out of step with this other reality.
Another construct youâ€™ll encounter is the idea that writing equals grammar, so that
what makes writing â€œgoodâ€� is the simple question of whether its grammar is correct. Yet
the closer we look at writing, the more we realize that different audiences perceive different
kinds of quality in the same texts, depending on the situation in which theyâ€™re reading and
on their identity as readers. Engineers and English professors might look at the same piece
of writing and, because they value different qualities in writing, have conï¬‚icting opinions
about whether itâ€™s good writing or not. Clearly, thereâ€™s more at work than just grammar.
Not all constructs are negative misconceptions, though. Another construct thatâ€™s heavily
emphasized in this book is one we call rhetoric. Rhetoric is typically used to describe
both the language that speakers and writers (or rhetors) use to communicate and get
things done, and the study of that language. Rhetorical theory helps us understand how
readers interpret texts, how rhetors (speakers and writers) construct texts persuasively, how
readers and writers construct meaning from texts, and how the â€œrulesâ€� for writing vary with
writersâ€™ and readersâ€™ rhetorical situations and needs. The ideas from rhetorical theory that
youâ€™ll encounter throughout this book contradict nearly all the simple myths above about
how writing works, and so rhetoric becomes an important construct for you to carry with
you as you experience writing and reading both in other college classes and after school.
Considering constructs about writing, assessing whether your ideas about writing are
misconceptions might be difï¬�cult at times, and will require you to be willing to really think
through ideas that might be uncomfortable. The reason this might happen is because much
of what the book is asking you to do is examine â€œthreshold conceptsâ€� from the ï¬�eld of Writing Studiesâ€”that is, ideas we have about writing that people who donâ€™t think about writing
for a living might not share or immediately understand. However, if you can grapple with
these concepts, we think that you will be a much more effective and empowered writer.
Because the experiences you might have while reading this book may be challenging,
we want to prepare you for them by assuring you that difï¬�culty is a normal part of learning. So weâ€™ll say a little more here about the experience of learning â€œthreshold concepts.â€�
Threshold Concepts
Some ideas literally change the way you experience, think about, and understand a subject. Researchers call these special ideas threshold concepts. Every specialized ï¬�eld of
study (or â€œdisciplineâ€�â€”like history, biology, mathematics, etc.) has threshold concepts
that learners in that ï¬�eld must become acquainted with in order to fully understand the
ideas of that ï¬�eld of study. People learn these threshold concepts at different times, and
different people, depending on their goals, need to learn more or fewer of them. For
example, an English major who is taking one biology class to fulï¬�ll her general education
science requirement doesnâ€™t need to learn many of the most difï¬�cult threshold concepts of
biology. But a biology major must learn more. And a biology graduate student must learn
even more. In order to go out and do the work of a biologist, there are ideas that must be
learned, thresholds that must be crossed. The threshold concepts in this book are ones related to writing that we think will help you even if you never take another writing class and
have no intention of being a writing major. Everyone writes in some aspect of their lives, so
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this book focuses on the threshold concepts about writing that are relevant to every writer,
not just writing majors, writing graduate students, or professional writers.
Threshold concepts, once learned, help the learner see the world differently. They can
be hard to learn (what researchers Jan Meyer and Ray Land call â€œtroublesomeâ€�) for a variety of reasons, including because they might directly conï¬‚ict with ideas you already have.
Once youâ€™re aware of these new and troublesome threshold concepts and you really start
to understand them, they are hard to unlearnâ€”Meyer and Land say they are â€œirreversible.â€�
Very often, learning threshold concepts doesnâ€™t just change the way you think about the
subject, but also the way you think about yourself. But what makes them most powerful is
that they help you understand a whole set of other ideas that are hard to imagine without
knowing the threshold conceptâ€”so they let you do a whole lot of learning at once by helping entire sets of ideas â€œfall into place.â€�
Threshold concepts are discipline-speciï¬�c, and we donâ€™t know what background you
as a speciï¬�c reader actually have, so itâ€™s hard to give examples of threshold concepts that
we know most of our readers will recognize. But, hereâ€™s a try: Many of you have sufï¬�cient
mathematics background to have learned that fractions, ratios, decimals, and percentages
arenâ€™t actually different â€œthings,â€� but just different ways to express parts in relation to
wholesâ€”and so is division (which is why fractions are basically just a frozen division problem, so that the fraction 3/4 is also literally â€œthree divided by fourâ€�). If you can remember
the moment when you realized that a fraction is, say, just another way to write a percentage, which is just another way to write division, and if learning that helped you approach
math problems differently, then you know what a threshold concept is. A teacher might
have tried to explain this idea to you numerous times while you stared blankly, unable to
understand. One day, though, you might have had an experience that helped you start to
comprehend her point. And eventually you crossed the threshold and could see this threshold concept at work whenever you were presented with math problems of various kinds.
That experience is an important one to remember about what it is like to learn threshold
concepts: Learning them takes time, sometimes you might feel like you will never understand them, sometimes you might think you understand only to lose that feeling the next
day. That is a normal part of learning threshold concepts, and you should be patient with
yourself throughout this book; the learning will come, but sometimes it takes awhile.
You might already be able to guess, based on our earlier descriptions of conceptions
and constructs, some of the threshold concepts about writing you will encounter in this
book. But weâ€™d like to go ahead and spell them out for you here so that you can be expecting them, and start to mull them overâ€”and be prepared and not surprised if you struggle
when you encounter them in the various chapters.
â€¢ Chapter 1, â€œLiteracies: Where Do Your Ideas about Reading and Writing Come
From?,â€� engages the threshold concept that writing performance is informed by
prior literacy experiences, or in simpler terms, your reading and writing past will
shape your reading and writing present. That might seem obviousâ€”what weâ€™ve
learned previously always shapes what we do now, right? But the readings in that
chapter will take you beyond the obvious, to show you some inï¬‚uences on your
current reading and writing that you probably havenâ€™t been aware of. Once you are,
youâ€™ll realize how those previous inï¬‚uences impact you, and whether you want to
seek out other experiences or try to lessen the effects of previous experiences.
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â€¢ Chapter 2, â€œIndividual in Community: How Do Texts Mediate Activities?,â€� will help
you encounter the threshold concept that writing mediates activity. In other words,
that writing gets things done, makes things happen. Right now, youâ€™re probably
used to thinking of writing (both the action and the texts it leads to) as pretty
isolatedâ€”you write a text and itâ€™s just this paper that stands on its own. Weâ€™re
going to ask you to think about questions like this: How does the paper you write
for a class actually make the entire school system possible? Your paper isnâ€™t standing on its own; itâ€™s participating in and creating the class youâ€™re in, the school you
attend, and the degree you earn. This chapter will explain how that works.
â€¢ Chapter 3, â€œRhetoric: How Is Meaning Constructed in Context?,â€� will be your
introduction to some underlying principles of rhetoric; for example, that good writing
is completely dependent on the situation, readers, and uses itâ€™s being created for.
Right now, if your teacher asked you, â€œWhat makes writing good?,â€� how would you
respond? Most people who donâ€™t have the threshold concept of rhetoric will offer
answers like â€œclarity,â€� â€œconciseness,â€� â€œdirectness,â€� â€œerror-free,â€� â€œcorrect grammar,â€�
or â€œï¬‚ow.â€� Once you think in terms of rhetoric, the answer is, â€œIt depends on the
readersâ€™ needs, values, and expectations, the circumstances in which the text is being
written, and what it needs to be used for.â€� Not all writing needs to be â€œclear,â€� or
â€œconcise,â€� or â€œerror-free.â€� It depends on whoâ€™s using it and what they are using it for.
â€¢ Chapter 4, â€œProcesses: How Are Texts Composed?,â€� will lead you to a number of
threshold concepts about writing: that writing is knowledge-making, that making knowledge requires ongoing and repeating processes, and that writing is not
perfectible. Again, if you already have any of these threshold concepts under control,
then you know how different writing looks once you know them than before you
did. But if these are new ideas to you, youâ€™re probably asking either, â€œWhat are you
talking about?â€� or â€œWhatâ€™s the big deal? Isnâ€™t it obvious that writing is knowledgemaking?â€� Actually, itâ€™s not: Our culture tends to tell us that writing is knowledgetransmitting: You take something you already know, â€œwrite it down,â€� and then if the
ideas â€œget across toâ€� your reader unaltered, so that the readers think exactly what
you did, thatâ€™s successful writing. To know that writing is knowledge-making, you
have to recognize that you cannot actually write what you think without changing
what you think in the processâ€”the act of writing actually creates new ideas. Thatâ€™s
just one example of the ideas about writing process youâ€™ll encounter in this chapter.
â€¢ Chapter 5, â€œMultimodal Composition: What Counts as Writing?,â€� emphasizes the
threshold concept that writing is by nature a technology. Writing involves tools, and
writing is not â€œnaturalâ€� (in a biological sense). Again, you might be asking, â€œHuh?â€�
or â€œSo what?â€� Most people donâ€™t think of a number 2 pencil as technologyâ€”but it
is. And most people donâ€™t know how difï¬�cult and unlikely writing actually is for humans to doâ€”unlike language and speech, which are biological and natural. As you
read this chapter and start realizing all the implications of the technological nature
of writing, youâ€™ll likely start understanding writing very differently.
Ultimately, Writing about Writing does much of its work of helping you better understand
the nature and activity of writingâ€”and thus to change your own approaches to, habits of,
and strategies for writingâ€”by bringing you in contact with a wide range of these threshold
concepts.
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Whatâ€™s in This Book, and Where Does It Come From?
Almost all of the individual pieces in this book have been published someplace else before.
In most cases, they were published in scholarly journals and booksâ€”where expert writing
researchers are telling each other about studies theyâ€™ve conducted on writing (and literacy,
language, discourse, and technology) and what theyâ€™ve found.
This kind of research about writing is actually relatively new, although human communication broadly has been philosophized about for thousands of years. Originallyâ€”in
the oldest written records we have on the subject, which go back close to three thousand yearsâ€”philosophers and rhetoricians (people who study rhetoric) studied oration
and persuasion. Writing back then was extremely rare because it was difï¬�cult and expensive, done by specialists only (scribes, who were basically clerks). Writing got a lot
easier throughout the late Middle Ages and Renaissance with the invention of less expensive papers and inks, and especially the printing press. In the following centuries,
writing and printing got so cheap and easy that oratory began to take a back seat to
writing. By the 1800s, schools began to de-emphasize oratory and increase the teaching of writing. Until then, there hadnâ€™t been a lot of research on writing as writing.
But once college professors had to teach writing, it started to become clear that they
needed to research the best ways of teaching it. They started doing that in the late
1800s and early 1900s. And in doing that, it became clear that they also needed a better understanding of writing itselfâ€”the nature of it, how it worked, what successful
writers actually did.
Until that point, there wasnâ€™t a clearly identiï¬�able â€œï¬�eldâ€� or â€œdisciplineâ€� of writing as
such. But in the early 1960s, a number of events and the publication of some major research helped the study of writing become distinct from the study of literature, the study of
speech communication, and the study of language (linguistics). What did these researchers
want to know about writing that they really didnâ€™t yet? Actually, many of their questions
parallel the chapters in this book. What do we believe to be true about writing, and where
do these beliefs come from? Do writers get their ideas through inspiration or through the
world around them, or both (in what balance)? How does meaning depend on context?
How does the shape a text takes depend on its rhetorical situation? How to writers actually
get writing done? And how can we tell the difference between writing and other kinds of
communication like photo-essays and pictorial instruction manualsâ€”what counts as writing? Youâ€™ll see these and other themes and concerns arising regularly in the articles and
chapters reprinted in Writing about Writing.
Because anyone who writes (and thatâ€™s everyone in high school and college) has direct,
personal experience with writing, everyone has something to say and the grounds to
research questions about writing, if they wish. To demonstrate that point, weâ€™ve included
in the book a selection of research articles written by undergraduate college students like
you. Many, in fact, were written in exactly the same kind of class in which youâ€™re now
reading this book. It is important for you to see what writing research can look like when
itâ€™s done by student researchers and writers; but it is also important for you to see that
these student-researchers are asking and answering questions that older, more experienced researchers arenâ€™t. The moral of the story is that your ideas matter, too, when it
comes to writing research.
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Making Sense of the Readings
Reading texts that are written by expert researchers for other experts is not easy even for
your instructors, and they wonâ€™t be easy or quick reading for you at ï¬�rst, either. Weâ€™ve
created Writing about Writing to make sure that the time you spend with the readings is
worthwhile and will lead you to new insights and more successful writing experiences. To
help you, we have some advice on how to approach the readings:
â€¢ Leave plenty of time for reading. These arenâ€™t pieces that youâ€™ll be able to sit down
and skim in ï¬�fteen minutes, as you may be able to with material in a traditional
textbook. Know that youâ€™ll need an hour or two, so give yourself that time. Youâ€™ll
ï¬�nd yourself less frustrated with the time reading can take if you expect it to take
that time.
â€¢ Consciously connect at least some part of each piece you read to your own experience as a writer. The readings have been chosen speciï¬�cally to allow you to do that.
Youâ€™ll understand them best in the moments you can say, â€œOh, that sounds like
what I doâ€�â€”or, â€œThatâ€™s actually not what I do at allâ€”I do this instead.â€�
â€¢ Read the backstory of each piece, which youâ€™ll ï¬�nd in the â€œFraming the Readingsâ€�
sections. These introductions give you background knowledge necessary to more
fully understand the pieces themselves.
â€¢ Look up any boldface terms in the glossary before you dive into the reading. Terms
that we anticipate youâ€™ll need background on we include in the â€œFramingâ€� section
and bold so that you know you can ï¬�nd information on it in the glossary. Donâ€™t
forget thatâ€™s there.
â€¢ Use the activities and questions in the â€œGetting Ready to Readâ€� section to help you
focus your reading and develop additional background knowledge that may help
you make the clearest sense of the texts. Often weâ€™ve chosen these to get your
brain turning on a speciï¬�c subject so that when you encounter it in the reading,
youâ€™ve already been thinking about it.
â€¢ Look over the â€œQuestions for Journaling and Discussion,â€� â€œApplying and Exploring Ideas,â€� and â€œMeta Momentsâ€� before you read, so that you can get a further
sense of where we suggest you focus your attention. This should help you be
selective in your attention, rather than trying to read every word in the article in
equal depth.
â€¢ Read with your favorite search engine and Wikipedia at hand so you can get instant
deï¬�nitions and background, and so that you can learn more about the authors by
quickly researching them.
â€¢ Donâ€™t automatically read the piece straight through in order. First, skim through it
and write down any bold headings so that you can see the ï¬‚ow of topics in the
piece. If the piece has a clearly marked introduction or opening section, start there,
but then consider moving to the conclusion, if that closing section is clearly marked.
Reading this way can give you the â€œbig pictureâ€� of the piece, so that when you
read the middle parts, you have a clearer sense of the overall argument the writer is
trying to make, and where he or she is going.
â€¢ When you get bogged down in phrases, lines, or paragraphs that you just canâ€™t
make sense of, try reading more quickly. Often, when you canâ€™t make sense of
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a particular line, itâ€™s because you donâ€™t yet have enough information on the new
subject to â€œconnectâ€� it to. If you skim ahead to a point in the article where things
start to make sense to you again, you can more quickly build that â€œbig pictureâ€� that
will let you make more sense of the individual lines that are hard for you.
â€¢ Plan to reread parts of the article once or twice. Thatâ€™s good, responsible reading, not a lack of ability or success. Your brain works by hooking new knowledge
to existing knowledge. If all the knowledge in a piece is new, you need to read a
piece to make some of it â€œoldâ€� in order to have a place to hang the rest of the new
knowledge. Thatâ€™s why we often have to reread.
â€¢ Donâ€™t feel like youâ€™re doing poorly just because you donâ€™t understand the piece well.
Your instructors encounter readings all the time that they have difï¬�culty understandingâ€”thatâ€™s how you know youâ€™re stretching your knowledge and growing. Itâ€™s
okay not to have complete clarity; if we couldnâ€™t accept that, weâ€™d never be able to
learn anything new. What you really want is to ï¬�nish a piece, having worked hard
on it, and be able to say â€œHere are the parts that made sense to me, and here are
the parts I still donâ€™t understand and want to talk about more.â€� Even if you write
down only a few things that you understood and many more that you didnâ€™t, thatâ€™s
okayâ€”youâ€™re doing what youâ€™re supposed to, and you are learning.
â€¢ Remember that sometimes you only learn things, or realize youâ€™ve learned them,
long after the initial encounter. In other words, when you ï¬�nish a text with a certain
level of understanding, you can expect that as you go on and read other texts, ideas
in them will continue to clarify aspects of the ï¬�rst text that you hadnâ€™t understood
yet. That, too, is a natural part of learning.
To help you get through some of the more difï¬�cult research-based readings in the text,
we would like to introduce you to John Swalesâ€™s â€œCARS modelâ€� of research introductions.
John Swales is a linguist who analyzed thousands of introductions to academic research
articles and discovered that they all made similar â€œmovesâ€� to â€œcreate a research spaceâ€�
(CARS). Swales wrote a book in which he explained this and other ways that academic
research articles are similarly constructed. Knowing the common â€œmovesâ€� in research introductions will help you understand how academic writers construct the introductions to
their research articles. This will help you know where to look for parts of the article that will
help you quickly make sense of it.
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â€œCreate a Research
Spaceâ€� (CARS) Model of
Research Introductions1
JOHN SWALES
S
ometimes getting through the introduction of a research article can be the
most difficult part of reading it. In his CARS model, Swales describes three
â€œmovesâ€� that almost all research introductions make. Weâ€™re providing a summary of Swalesâ€™s model here as a kind of shorthand to help you in both reading
research articles and writing them. Identifying these moves in introductions to
the articles you read in this book will help you understand the authorsâ€™ projects
better from the outset. When you write your own papers, making the same
moves yourself will help you present your own arguments clearly and convincingly. So read through the summary now, but be sure to return to it often for
help in understanding the selections in the rest of the book.
Move 1: Establishing a Territory
In this move, the author sets the context for his or her research, providing
necessary background on the topic. This move includes one or more of the
following steps:
Step 1: Claiming Centrality
The author asks the... 
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communication techniques, they have similar and one point journey. Workplace
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together and share common ways of operation as communication is concerned. Hong
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