Assignment 2 Model B

Authentic materials in developing intercultural communication and competency in an
ESL classroom in Australia.

Foreign languages are difficult to learn or teach without understanding the culture, both
teachers and linguists have begun to realise the importance of integrating culture into their
work of teaching a foreign language (Crozet & Liddicoat, 1997, p. 2; Hinkel, 2012, p. 2). One
of the important tasks a teacher has the choice of materials in language teaching. Brooks (1968,
p. 205) emphasises that the teaching of culture in language classes is closely related to
materials, these are tools for obtaining information in this area. The authenticity of the materials
IS important in ones teaching, since it is necessary to teach from an intercultural point of view,
while also taking into account the importance of language as it will be taught (Liddicoat &
Scarino, 2013, p. 93). The issue of using authentic materials is still controversial among many
authors (Liddicoat & Scarino, 2013, pp. 93-95; Mishan, 2017, pp. 10-13; Tomlinson, 2017, p.
1-3). Therefore, the key aspects regarding this issue will be taken into account, while the
research essay will focus on its authenticity, using authentic materials, namely authentic music
in the English as a Second Language (ESL) classroom in Australia. The reason of choosing
this essay topic is as follows; It raises the discussion point and how it relates to the concept of
authenticity, there are no single formula consensus on how to use authentic materials while
teaching English (Liddicoat & Scarino, 2013, pp. 93-95; Mishan, 2017, pp. 10-13; Tomlinson,
2017, p. 1-3; Widdowson, 1998, p. 712). The culture is also dynamic, so the choice of teaching
materials is controversial among teachers (Savignon & Sysoyev, 2005, as cited in Dema &
Moeller, 2012, p. 81). Some teachers do not know how to implement authentic materials into
practice and find themselves avoiding it because of the lack of expertise (Stryker & Leaver,
1997, p. 8; Tamo, 2009, p. 74).

When analysing authentic materials, it is necessary to refer to the definition of this term.
According to Nunan (2005, p. 54) authentic material is ‘any material which has not been
specifically produced for the purpose of language teaching’. Kramsch (1993, p. 177) highlights
that authentic materials are not intended for academic purposes, but are used for everyday
communication. Adams (1995, p. 4) emphasises authentic materials that are not intended for
students learning a second language and refers to them as ‘language data’, which are created
for native speakers by native speakers. This definition conveys the fact that only
communication between native speakers can be viewed as authentic (Liddicoat & Scarino,
2013, p. 93). However, it denies a situation where communication between non-native speakers
will be recognised as ‘real’. The subjects of this process will be genuine communicators of the
language, for example, communication in the classroom could be between students or when a
book in English is written by a non-native speaker. Therefore, it is necessary to consider all
participants, including those who study the language, and recognise that these learners are
insiders and part of what people call authenticity, and not to be referred to as outsiders. The
concept of authenticity cannot be applied to language. Widdowson (1998, p. 711) announces
the following reason: ‘because the classroom cannot provide the contextual conditions for it to
be authenticated by the learners’. Mishan (2017, p. 10) highlights that ‘authenticity is not, and
never has been, an absolute concept’. The emergence of ‘the cult of authenticity’ is associated
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with the spread of the communicative language teaching found in the late 1970s, when
authentic materials became superior for teaching (Day & Bamford, 1998, p. 54). Nowadays,
the concept of authenticity in English language learning is becoming less relevant because the
gap between authentic and inauthentic ideas begins to disappear. There a connection is formed
between people’s lives, new technologies and the media, which can effect knowledge and
communication (Mishan, 2017, pp. 10-11). According to Widdowson (1998, p. 712), the
argument of authenticity should not be taken seriously, and there is a reason why many authors
emphasise this concept because ‘...it can be traced back to a confusion, concealed by the
seductive appeal of the catchphrase’.

The issue of authenticity resources can cause a heated debate among some teachers, this is due
to the fact that authentic materials by definition are not created for use in teaching. The question
then arises why many authors talk about the use of authentic materials in the classroom
(Brooks, 1968, p. 323; Brown, 2000, p. 111; Crozet & Liddicoat, 1997, p. 1; Harmer, 2010, p.
100; Nuttall, 1996 , p. 172). Richards (2006, p. 20) argues for the use of authentic resources by
foreign language teachers, which include:

They provide cultural information about the target language.
They provide exposure to real language.

They relate more closely to learners’ needs.

They support a more creative approach to teaching.

Authentic materials will provide students with a unique opportunity to become familiar with
the actual use of languages, excluding outdated structures and idealised language schemes
(Liddicoat & Scarino, 2013, p. 94). Knowledge or information about a language should not be
limited to any ‘artificial restrictions’ or limit access to language in its true natural form (Carter
& McCarthy, 1996, p. 370). Therefore, the use of idealised schemes from textbooks can lead
to a lack of knowledge and information in the field of language and culture. ‘Real life’ is
transmitted only through a source of information created by a native speaker in its cultural
context (Liddicoat & Scarino, 2013, p. 94; Nunan, 2005, p. 54). Authentic materials helps
students gain direct access to culture and improve their cultural competences, while expanding
their knowledge. This can help with understanding the cultural characteristics of another
country, study its traditions, values, norms, rules of behaviour with verbal and non-verbal
communication. Authentic resources are a tool for expanding knowledge in two directions at
the same time: language and culture. Mishan (2005, pp. 51-53) stresses that the ELT
coursebooks have been heavily criticised since the 1980s because they only reflected Anglo-
Saxon values based mainly on the white middle class. Nowadays, the situation has changed,
textbooks include ethnic groups, international stories and topics, but still there remains an
element of successful happy people in the middle class. Coursebooks are too neutral and
contain ‘fairy bland texts’ or ‘cultural quizzes’ that reflect a superficial knowledge of culture
(Mishan, 2005, pp. 51-52). Learning materials are needed to expand the knowledge of cross-
cultural awareness and encourage critical thinking about our cultural stereotypes. In addition,
Gilmore (2004, p. 370-371) concludes that, in contrast to textbooks, the use of authentic
materials can reflect the nature of ones conversation, which can contain elements such as
repetitions, false starts, hesitations and interruptions. In a person’s speech, there are features
like intonation, pace, received pronunciation, enunciation and non-verbal communication plus
others (Porter & Roberts, 1981, as cited in Nunan 2005, pp. 54-55). Using texts and dialogues
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from textbooks cannot fully prepare a student for communication in the real world and
interaction with culture. Moreover, authentic resources have a property of entertainment,
motivate students, and renew interest in language learning, impact on emotional involvement
and empathy (Melvin & Stout, 2000, p. 44; Mishan, 2005, p. 41; Tomlinson, 2017, p. 2).
Authentic materials provide students with the knowledge of grammar and vocabulary, but also
with an understanding of how to use and apply language knowledge in the real world while
taking into account the cultural differences (Melvin & Stout, 2000, p. 44). However, according
to Guariento and Morley (2001, pp. 347-348), textbooks should not be underestimated,
listening materials have also changed over the past 15 years and these are of a high quality and
convey genuine English with less formalism. Textbooks can also motivate students and may
contain a lot of varied and interesting content for the reader (Richards, 2001, p. 253). Authentic
materials may not always be the ideal resource for language learning by definition. There are
disadvantages of authentic materials, for example, vocabulary is complex and not always
relevant to the students’ needs. They are culturally biased and difficult for low level students
to understand, often contain difficult language and teachers need to find extra time for
preparation and find applicable and relevant resources (Berardo, 2006, p. 65; Richards, 2001,
p. 253). Authentic materials for lower levels students can be challenging, due to the fact that
the amount of unknown words and structures, which can subsequently lead to a loss of interest
and demotivation (Harmer, 2010, pp. 100, 134). Nunan (2005, p. 138) points out that ‘many
low-level learners are traumatized when first exposed to authentic samples of a language’. In
this case, the teacher can find other authentic materials suitable for a lower level student or
simplify the material, if necessary. Selection, adaptation and use of authentic materials play a
vital role in the classroom.

Using music as an authentic resource is a way of learning different cultures in a foreign
language class. Music is not a linguistic element, but it is the cultural element that is closest to
language (Brooks, 1968, p. 215). Failoni (1993, p. 2) highlights that ‘music provides an
interesting mirror of history, literature, and the culture of a country, which can be seen in song
texts, and in musical style’. Music and songs permeate people’s lives and are a part of the
important events, for example weddings, religious services and baby songs (Mishan, 2005, p.
196). Culture is transmitted through the uniqueness and originality of music, the differences in
pronunciation and dialects can be identified, and the slang elements can be revealed through
songs. Songs are a product of its culture, represent and influence it, for example, it can be an
instrument for social change and norms in society. Teaching English using this authentic
resource can be a powerful motivator for students and generate interest in learning because
many of today’s popular songs are sung and written in English. Moreover, it creates a
comfortable and fun atmosphere in the classroom, where students experience less stress and
feel more confident while they are learning. The use of musical texts is possible in specially
designed activities and can be a tool for improving listening, writing, reading and speaking
skills (Failoni, 1993, p. 2). Additionally, using songs, students learn through connected speech,
with the ability to recognize words and improve listing skills, including low-level ESL learners
(Carreira, 2014, p. 306). There are certain difficulties when using music; this is due to the
change in length of these sounds and the form of speech while singing, so it is difficult to learn
syntax or phonology using this resource. Music has its own tempo and rhythm, which is very
different from simplly speaking. The songs can contain uncontrolled vocabulary, colloguialism
and a variety of non-native vocabulary related to tabulated classroom topics such as sex, drugs
or religion (Catterall, 2005, as cited in Dokulil, 2013, p. 21; Failoni, 1993, p. 6). From a moral,
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ethical and cultural standpoint, teachers should take their song selection seriously and choose
appropriate harmonious lyrics so as to not create conflict in the classroom.

Considering the application of authentic music in an Australian ESL classroom, a few
examples of songs can be considered: the Australian version of Jingle Bells and Waltzing
Matilda. Both of these songs contain Australian slang and reflect Australian culture. The
Australian Jingle Bells song can be used to improve vocabulary and listing skills for low-level
students from Pre-Intermediate and higher levels (see Appendix A). This song reflects the
celebration of Christmas in Australia, which is very different from other countries. Students
can learn the cultural characteristics of this celebration, the values of Australians, many new
slang words. This will often lead to an active discussion of different variations of the English
language and its culture around the world. The second song is Waltzing Matilda (see Appendix
B), which has a deep historical, social expression and cultural significance for the country, and
is recognised by the second national anthem. This song is well suited at a Pre-Intermediate
level and above while learning Australian slang, Past Simple tense, history and culture. Despite
the fact that this song, written in 1895, has a tragic connotation and contains outdated concepts
that are rarely used in modern Australian English, but has a big idea and strong cultural,
historical and literary significance for the country. Before using this song, it is necessary to
parse out all the unknown words for the students to understand their full meaning and to
provide background information for a full understanding of the song’s concept, which might
require additional time. Bleistein and Lewis (2014, pp. 104-105) suggest authentic materials
need to be scaffolded and the learners can receive more benefits from them. Scaffolding
technique can help and support students at different levels, avoid the frustration and achieve
the learner goals and needs.

Using authentic materials in the classroom reflects history, culture and language and it is an
essential element of learning English. There are subtleties in the definition of authenticity, as
well as the application to practice of authentic materials, including authentic music and songs.
English teachers passing the culture of Australia through the English language should take into
account the cultural characteristics of the class and the level of students, as well as be able to
select the lyrics of songs that reflect tolerance, empathy for all nations. Authentic music is the
element of culture that is closest to language, but it can hardly be used as a primary learning
resource in the classroom, despite its motivating nature and positive classroom environment it
creates. Teachers should consider the disadvantages of authentic materials, which are
important when planning and preparing teaching materials.
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Appendix A
Application. Aussie Jingle Bells (ELT Ideas, 2013).

Aussie Jingle Bells

1) Complete the gaps with words from the box.

-

beaut Holden ute shorts
family snap barbecue dodge
boot dust doze
the bush swaggie shoot through
rusty scorching Kelpie
thongs singlet esky
(4)
(1)
(2)
(3)

(8)
(7)
(6)
(10)
(11) (adj — EXTREME) = very hot
(12) (n - INFORMAL) = photograph of the family
(13) (v) = sleep
(14) (v) = avoid
(15) (p.v. — AUS SLANG ) = leave
(16) (n) = a cloud of dirt
(17) (n — AUS) = forest or rural area

(18) (adj — AUS SLANG) = great (short for beautiful)




Aussie Jingle Bells
by Bucko & Champs

Dashing through
ina

Kicking up the

in the

by my side,

singing Christmas songs,

It's summer time and | am in

my . and

Oh! Jingle bells, jingle bells, jingle all the way,
Christmas in Australia

ona summer's day, Hey!
Jingle bells, jingle bells, Christmas time is

Ohwhatfunitistorideina

Engine's getting hot;

we the kangaroos,
The ___ climbs aboard,
he is welcome too.

All the family is there,

sitting by the pool,

Christmas Day the Aussie way,

by the :

Oh! Jingle bells, jingle bells, jingle all the way,
Christmas in Australia

ona summer’s day, Hey!
Jingle bells, jingle bells, Christmas time is

Ohwhat funitisto rideina

Come the afternoon,
Grandpa has a
The kids and Uncle Bruce,

are swimming in their clothes.
The time comes 'round to go,
we take the
Then pack the car and all

before the washing up.

Oh! Jingle bells, jingle bells, jingle all the way,
Christmas in Australia

ona summers day, Hey!

Jingle bells, jingle bells, Christmas time is

Ohwhatfunitistorideina

Words and music by Colin Buchanan © 2009 Universal Music Publishing Australia




Appendix B
Application. Waltzing Matilda (Svampa, 2013).

O Waltzing Matilda — Notes 0

1) Give each student a folded copy of the worksheet. Ask them to look at the first list and find
the five words In the picture. Younger students can also draw the missing things. (if you
have a class you can get one student to draw on the board at the front of the class what
the other students tell them to draw).

Key: a blanket, a pot, a sheep, a travelling worker, happy

2) Ask them to look at the second list. Can they guess the meaning of the words? Give them
time to guess, then play the song and ask them to number the words as they hear them.
There is no need to correct - students can check when they see the lyrics.

3) Tell them to unfold the worksheet and to read the words in context. Let them correct the
meanings of the words.

Key:
1) Billabong = lake
2) Billy = a pot for heating water 7) Squatter = a type of farmer
3) Coolibah = a type of eucalyptus tree 8) Swagman = a travelling worker
4) lolly = happy 9) Thoroughbred = an expensive horse
5) Jumbuck = a sheep 10) Trooper = a policeman
6) Matilda = a blanket 11) Tucker = foad

4) Ask them to complete the verbs with the regular and irregular Past Simple forms of the
verbs.

5) Play the song - students listen and check, then feedback.

6) Write the following phonetic symbols on the board /d/,/t/,/x/. Ask students to rewrite the
regular verbs according to their —ed pronunciation.

Key: /d/ i fdf

Boiled (d) Camped (t) Mounted (»d)
Grabbed (d) Jumped (t) Waited (id)
Stowed (d) Watched ()

7) Sing the song together. Students can also act out the story

Discussion:
a. Does your country have a national anthem? If yes, what story does it tell?
b. Do you think it’s important to have a national song?



pd Waltzing Matilda P

Look at the picture. Which of the words in the first list do you see?

a. a blanket 1. Billabong
b. expensive horse 2. Billy

c. food 3. Coolibah
d. happy 4. Jolly

e. alake 5. Jumbuck
f. a policeman 6. Matilda
g. a pot for heating water 7. Squatter
h. asheep 8. Swagman
i. a travelling worker 9. Thoroughbred
j- a type of eucalyptus tree 10. Trooper
k. a type of farmer 11. Tucker

Look at the second list - theses are the Australian colloquial equivalents - can you match them
to their meanings?
Listen to the song and number them in the order you hear them, then read the lyrics and try to
guess the meaning through context.

FOLD,

Write the Past Simple form of the verbs to complete the lyrics.

Once a jolly swagman (camp) by a billabong
Under the shade of a coolibah tree,
And he (sing) as he (watch) and (wait) till his billy
"You'll come a-Waltzing Matilda, with me.”

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"
Andhe________ (sing)ashe_________ (watch)and _______(wait) till his billy
"You'll come a-Waltzing Matilda, with me.”

Down______________ (come) a jumbuck to drink at the billabong,
Up (Jump) theswagmanand __________ (grab) him with glee,
Andhe_________ (sing)ashe____________ (stow) that jumbuck in his tucker bag,
"You'll come a-Waltzing Matilda, with me.”

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"

And he (sing)ashe_______ (stow) that jumbuck in his tucker bag,
"You'll come a-Waltzing Matilda, with me.”
Up (ride) the squatter, (mount) on his thoroughbred,

Up (ride) the troopers, one, two, three,
"With that jolly jumbuck you've got in your tucker bag?"
"You'll come a-Waltzing Matilda, with me.”

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"
"With that jolly jumbuck you've got in your tucker bag?”,
"You’'ll come a-Waltzing Matilda, with me.”

Up______ (jump)theswagmanand_________ (spring) into the billabong,
"You'll never take me alive”, ________________(say) he,
And hisghostmaybe _____________ (hear) as you're passing by that billabong,
"You’ll come a-Waltzing Matilda, with me."”

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"
And his ghost may be (hear) as you're passing by that billabong,
"You'll come a-Waltzing Matilda, with me."”

(boil)

(boil)
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Waltzing Matilda - Complete

Once a 1olly swagman camped by a billabong
Under the shade of a coolibah tree,
And he sang as he watched and waited till his billy boiled

“You'll come a-Waltzing Matilda, with me."

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"
And he sang as he watched and waited till his billy boiled
"You'll come a-Waltzing Matilda, with me."

Down came a jumbuck to drink at the billabong,
Up jumped the swagman and grabbed him with glee,
And he sang as he stowed that jumbuck in his tucker bag,
“You'll come a-Waltzing Matiida, with me."

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"
And he sang as he stowed that jumbuck in his tucker bag,
"You'll come a-Waltzing Matilda, with me."

Up rode the squatter, mounted on his thoroughbred,
Up rode the troopers, one, two, three,
"With that jolly jumbuck you've got in your tucker bag?"
“You'll come a-Waltzing Matilda, with me."

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"
“With that jolly jumbuck you've got in your tucker bag?",
"You'll come a-Waltzing Matilda, with me."

Up jumped the swagman and sprung into the billabong,
"You'll never take me alive”, said he,
And his ghost may be heard as you're passing by that billabong,
*You'll come a-Waltzing Matilda, with me."

Waltzing Matilda, Waltzing Matilda
"You'll come a-Waltzing Matilda, with me"
And his ghost may be heard as you're passing by that billabong,
*You'll come a-Waltzing Matilda, with me."
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